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FOREWORD * .

The "Issues of clvll and human rights for the handicapped have had & major effect
on our soclety. Several pleces of federal legislation, later adopted as state
regulations, have been at the forefronf of change in the dellivery of speclal education
services. Thls legislation Includes The Education for All Hand'capped Children Act
(P.L. 94-142), The Vocat lonal Rehabllitation Act, Sectlion 504 (P.L. 93-112), and The
Amendments to the Vocatlonal Education Act (P.L. 94-482), .

All of these mandates describe our soclety's commitment to quallty programs for
+ handlcapped students, Including speclal anenTXon to career and vocatlonal development.
Each_ law also outllnes and requires adherence to the concept of "least restrictive
env ir onment-~the=not lon that, to the maximum extent appropriate to thelr needs, '
handicapped students should be educated with thelr nonhandlicapped peersey A
handlcapped student should not be placed In a segregated or restrictive settling unless
1t can be shown that the student cannot benefit from a less restrictive program, even
with the use of supplementary alds and serv)ces.

.  These manuals have been developed to clarify roles and responsibllitles of school
staft and parents in providing programs to meet the career and vocat!onal educatjon
needs of mildly to moderately handlicapped students, | belleve that you will find the
mater lals extremely helpful. | commend thelr use and app:lcaflon In the Interest of
torwarding our commitment to the provislion of outstanding educational opportunltles fof
. our exceptional students.
. o . -
Michael P, Marcase
Superintendent of Schocls

LS - %

Q 11
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’ PREFACE .

“The Dlvision of Career Education and the Divislop of Speclal Education of the
Schoo! District of Phlladelphla are proud to Introduce this serles of manuals on
critical aspects of career education for exceptional students. Our dliaiogue In
planning these books has strengthened our conviction that inzluding career educatlon
- _insiructlional_goals_at every grade level Is essentlal to the development of an

appropriate program for all children.

The manuals reflect the Phlladelphia School District's efforts to lmplement the
fol lowing Career Educatlon goals for exceptlional students:

!, To assure that all students leave the Phlladelphla schools '
i with the skills, lnowledge, and attitudes necessary to galn
and malntaln employment or to contlinue thelr educatlon
or training to the fullest extent possible

>

2. To make all career development and vocatlonal programs
accesslble to allfstudents without regard to sex or other
fraditional occupational stereotypes

3. To assure the accessibility of all career development and
vogational programs to ajudenfs with handicaps

4. To Increase school-related work site experliences and
employment opportunities for In-school youth

5. To fassure that occupational tfraining programs respond to . ~
the present and projected employment needs of.the community

Falth In the exceptlonal student's capabllities Is critical In achleving these
goals. Every student can learn, and It is Incumbent upon us as educators to ensure
that students do learn to the best of thelr Individual abllity. An Increased awareness
of career educatlon programs and our related roles--as administrators, teachers,
counselors, and parents--wll1 foster the development of an educational program that “
reallzes the potentlal of each exceptlonal child. It Is with this apprcach in mind
that these materlals have been developed, and we urge yo. to use them.to improve °
Instructional programs for exceptional students. -« .

v

Win Lo Tillery Albert 1, Glassman
Execut Ive Director Executive Director
Division of Speclal Educatlon Division of Career Education

ERIC
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The Alllance for Career and Vocatlonal £ducéflon Is a consortium of school

. dIstricts from across the country and the Natlonal Center for Research In Vocatlonal R

-

£Education at The Ohlo State Unlversity, The consortium was formed so that school

dlstricts and the Natlonal Center could work together on common priorities In career

» and vocational educa*ion.- ) U

Tnls cooperatlive arrangement creates a "multipller

effect" whereby. each school district, 1In addltion

-
3

10 the outcomes and services for which It has

contracted, also recelves the broducts developed

by other Alllance mgmbers. Thus, school dlstricts

ES

are able to develop and implemenf comprehens|ve

programs at far less expense than would be possivle

* by wor king alone, The outcomes of the Alllance research and development efforts have

-

*  enabled member dlstricts to provide Increased flexibllity In career and vocat lonal

educatlon programs that address the needs of all students. Alll&nce training brograms

and materlals have also enabled members to expand from traditlonal forms of Instructlon

% -

to the development and management of Individuallzed programs.

ERIC .
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The. enactment of leglslation and the subsequent developpent of regulations and

guldelines affecting education for hand | cap ped indlviduals have a .major Impact on v
: <
vocatlonal educatlion and Its col laboraFlon with speclal edutatlor,

- +

’ The School District of Philadelphla contracted with the Natlonal, Center foc

b . . - i

Research in Vocatlonal Educatlon, the Alllance for Career and Vocatlonal Education, for .

ass!istance with the developménf of a comprehenslive staff developmeﬁf pltan for speclal

and car eer educatlon for handlcapped youth. Thls project resulted In the development

of the Pollcy and Procedures Manual and elght role-specific tralnlng manuals that

” -
comprise a comprehensive staff development package for cdi laboratlon between speclal

and vocatlonal educatlion In the School District of Phlladelphia,

The mater}als have an overall theme of “Career Plannlng‘and Vocat fonal Programming

for Hand jcapped Youth," The Pollcy and Procedures Manual Is deslgned to provide a

- .

* conceptuai and programmatic overvliew of the career plannlng and vocatlonal programming

. orocesses for handlcapped youth In the Phlladelphlia School District. The manual

communicates Philadeiphials commltment to approprlate career planning and vocatlonal

~

programming for handlicapped youth. The elght tralning’'manuals are designed to be !

relevant to the speciflc needs for Tﬁe following groups:

¥ Pl

o Adminlstrators and Supervlsors
o Principals - .
o Teachers

o Supportlve Service Personnel
o Psychologlists

o "3tudent Evaluation Personnel
o Counselors . - .- - E},- - Lﬁ .
o Parents 4
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I Each manuat contalns’an over%iew qf'fhe opportunitles for each school staff or

ERI
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faculty member to assist handicapped youth In career plaﬁhlng and vocatlonal educatlon,
In additlon, the manual contalns role-specific responsibilities, lncludlhg actjvities
o . .- »

2

and projected outComes,

“
. v

w .

4 7 . Pollcy and. Procedures Manual

. . - el

¢

Ma jor enphasls Is placed on the functlions of the Child Study Evaluation Team

[N

(CSET) and the development of the_indlviduallized Education Program (1EP) as structures

. - ’ -
for conducting the assessment, evaluatlon, and fol low-through for vocational placement
" \ 3

- .

and supportive services. The manual also Includes Information on full service -
¢

Imp lementation of vocat lona!l programming for handlcapped youth and The procedures

-

necessary for the monltoring and evaluatlon of programs,
P LY

4 . —

The, Pollcy and Procedures Manual further ldentifles the definitlons and tegal

14

Impilcatlons that provide the guldellnes for programmatic shructure and focuses on the
process and procédyres necessary 1o provide career plann[ng and vocat fonal programming , -
for handlcapped youth, Also included are a glossary, séveral appendices, ans a

Y

comprehensive bibllography containing.state-of-the-art reference materlals,

3 .
The Pollcy and Procedures Manual and role~specific manuals are to be presented as

a part of a comprehenslive staff development plan desligned to asslst school staff In

.

i = L,
providing career planning and vocatlonal programming of the highest quality, I

e I
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IVERY 1EW FOR COUNSELORS

y “ - .Leglslative Implications -

Handlcapped persons are unequally represented In-the work force, even though
P .
nandlicapped pe-sous have repeatedly domonstrated the ablllty to per“orm at the same

feval as nonhandicapped persons at virtually all employment levels, Only 42 percent of
the total handlicapped population are employed, many in jobs that pay less than
~ 1Y Pe3

sustenance wages. ’The President's Commlittee on Employment of the Handlcapped has
N\

> \
9t Imated that approximately 625,000, handlcapped youth graduate eQFh year from high

school or terminate eligibllity for public educatlion, but only 21 peﬁqpnf of the
625,000, or of zll handlcapped students, wlll become fully employed, Forty percent
«ill be underemployes and live at the poverty level, and 26 percent will be on welfare.

Clearly, there 1s a need to Increase the vocational tralning and emp loyment

opportunities for the handicapped.

©
-

Vocaf}onal education !s mandated by federa} statute to provide a varlety of
~elated services so that handicapped youth have genu]ne opportunltlies to benefit from
g ali facets of vocatlonal educatlon, including laboratory Instruction, cooperative wor k
placements, youth organlzaflon;, counseling, and so forTh; These leglsiated changes
will hayve an ef fect o; future students, Handlcapppd students leaving the public school

system In the next ten to flfteen years, In fact, wlll have far greater cereer

expectatlons: than handlcapped students of prevlious years.,

-
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Look at the Leglslatlon

o Publlc Law (P.L.) 94-142, The Education for All Handlcépped Children act of
1975, states that public agencles wlll ensure equal access and; avallability to
vocat jonal educatlon for handlcapped students. Vocatlonal education s to be
part of the free, approprlate education for the handicapped students. A
written Indlviduallzed Education Program (1EP) plan Is mandated for each
handicapped student,

0 P.L. 94-482, The Vocatlonal Amendments of 1976, set aside 10 percent of the
total grant for handlcapped students.

o P.L. 94-112, The Rehab}lltation Act of 1973, mandates +hat handlcapped students
are to be educated along with students who are not hand!capped, to the maximum=
extent appropriate to the needs of the handicapped students. Tnls Is common |y
referred to as providing the least restrictive environment.

Certaln sections of the above laws relate specifically to guldance and counseling.
Eor example, the definitlon of "related services" In Sectlon I2la.13 of P.L, 94-142
reters to "transportatlon and such developmental, corrective, and other support}ve
services as required to asslst a handicapped child to beneflt from speclal educatlon."

Included as examples of related services are counsellng services, soctal work services

> . rd

In the schools, and parent counselling and training.

«

1+ should be obvlous to all counselors In the School Distrlct of Philadetiphla that

the services provided by counselors have played a ma]or role In the full Implementation

A4 .
of P.L. 94-142 and P.L. 94-112. Counselors have been Integrally Involved In a vast

-~

14

A0 -
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array-of new actlvitles In such areas as assessment, |EP development, placement,
instruct lonal programming, the provision of procedural safeguards, and parent Tra}nlng.

All of this has been In additlon to the traditlonal ongolng responsibility for the

A -

provision of guldance and counseling to all students. -
o
Recently the school district completed a survey (see Appendix) of counselors, The

survey was In the form of a staff development needs assessmen; questionnalre. It

-

tdentifled the current counselor respons.blilities and activities that were related to .

speclal educatfon. The broad rangé of counselor concerns that were compliled as a

result of the survey are exempllified by the followlng:

o Counsel puplls, ttrough the CSET process or afterwards, In accordance with
thelr IEPs

o Explaln to parents speclfics about thelr exceptlonal child, and offer
suggest lons about where they might obtaln assistance or what they might be able
to do themselves to help the chiia

v

o Participate fu)ly In the multidisciplinary approach to educatlonal assessment
and programming and serve as the general team facllltator or act as
cochalr person when directed to do so by the princlpal

S

Linkage with School Staff In Career Educatlon

Perhaps In no other area In Insiruction Is the role of the counselor more
pronounced than In career educatlon. The Ilterature suggests services |lsted below as

- typlcally belng of concern to counselors In the area of career aducation., It Is row

11 15 -
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[E

O

antlcipated that these services will become of Increasing Importance to handicapped

*
P

students as they partake of Increasing career educat lon opportunitles:
o career assessment Inventorles and guldance in terms of the results
o communlty resources to support career educatjon objecfivés

o parent Involvement In career dévelopménf ‘of thelr children

g
o consultatlon with other educators concerning ine devclopment of self-~awareness
and decislion-making skills

-

o Counseling of students In the selectlon of tralning opportunities and )
the selectlon of job possibilitles

.o Individual and group counseling with students on a regular basls, Including:

- academlc counselling/advising to assist students In planning school schedules-
- counselling for postsecondary education, Including 2 cholce of.programs and

Institufions

- career and vocational counsering

- counseling In connectlion «Ith parflclpafion In school actlvitles, athletlcs,
recreatlonal, and special Interest clubs to supplement academlc of ferings.

#ith the Impact of new laws regarding voca;lonal education for the handicapped,
many educators are ;T a loss In that they may not be famillar with the vocatlonal
options that are avallable; they may not be aware of entry-level competencles requlred
by mary occupatlons; and they have probably had Iittle tralning In career development,

Responsiblllty for such areas of kaowledge logical ly falls Into the domain of

school counselors. The school counselor can act In @ very supportive and comp lementary

«

12 16
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1

3

rolé with both speclsl and vocatlona' educatlion teachers. In many Instances, the
‘guldance counselor l; the facltltator durlng famlily conferences at school or In the IEP
meetings. The counselor can provide Information concerning a student's strengths and
weaknesses, and can suggest technliques to Increase student skllls,

Since vocational Tralnlna Is only one aspect of the handlcapped student's career
deve!opéénf, the guldance counselor can supplement the student's frélnlng by
emphasizing other aspects of the handlc§Pped learner's career development. The chart
on the followling page emphaslzes the Importance of the Interrelatlon of schopl staff

and the hand!capped student. Of partlicular Importance Is the role of the schoal

o

‘counselor as a potentlal facllitator for effectlve school staff and student

Interact lons,

Similarly, the counselor has been the traditional facll!fafoé-brlnglng commun |ty
resources to bear for the benefit of the speclal needs learner. This role will be of
Increased Importance In the development of emerging school-based career educatlion
programs, as many of the traditional resources or support for career education have
been found in the comm;n!fy. The counselor's knowledge of these resours s .

lnowledge of how they can be Incorporated intc school planning will be Invaluable. The

~ chart on page 15 |llusirates these community resources,

ERIC
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An exémplo of the possible coordination of schocl resources for the handlcapped

L

student is deh]cfed_on the following dliagram.

: SCHOOL RESOURCES AND THE SPECIAL NEEDS STUDENT

»

VCOCATIONAL EDUCATION

Instructor(s)

« .
Indlviduallzed
[ Supporfive ;
4 .

i _Personnel

« Instructional-
teacher Alde
*. . Job placement
» Coordinator
+ Yocational Guldance
Personnel
Work Experience
and Co-op
Coordinator

\A Practical Arfs )

Instructor

+ Industrial Arts
+ General business
+ Home economics »

-

Special Needs
Learner

SPECIAL EDUGATION

Speclal Educatlon
instructors

< Supportive

Resource room
teacher

Speclal classroom
teacher

_Pensonnel

A

+ Reading
Speclallist

« Social worker

« Speech theraplst

+ Language~math
Speciallst

. Speclal Teacher
Consultant

+ Interpreter-
Billnguls

. Work=-Study, and
Prevocational
Coordinator

Baslc Academic
Instructor

. Math teacher
. Language-Engl Ish
Teacher

Note: Adapted Sy‘permisslon from Phelps and Lutz, Career Exploration and Preparation

for the Speclal Needs Learner.

Boston:
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The princlipal must be aware that outside agencies and’}nsflfuflons offer services
of great potentlal for student benefit. The following dlagram shows some of the
2utslide agencles and thelr potential impact on the handlcapped student.

~

| )
3 COMMUNITY RESOURCES AND THE SPECIAL NEEDS LEARNER

-

Fedecal and State Business, Industry, and
Agencles i | Labor Organizatlions
+ Yocational rehabilitation . Speclailzed tralning
+ Employment services . progrémS’ ~
« Social Securlty + Career speakers
‘ Adninistration ' . Fleld trips
! . Human resource « Occupatlonal information
programs (CETA) materials
« Mental health : « Other resources e
« Other Agencies
2 Speclal Needs
Learners
¥
Commun [ 1y ) Cltizens and Special !'
) Agencles and interest Group |
: Organizatlons Services |
!
{
: . Chamber of Commerce . Special flnancial
» Goodwlll Industries N asslstance
. Mental health association + Prosthetic equipment
- + Other organlizatlons rental

« Special counselln§
(legal, etcs) .
« Other services

‘ERIC .
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¢
Career Development

Counselors and taachers can work together to help students In the career

development process. The counselor can help the student and the teacher In assessing

z

the many factors that relate to appropr late vocationdl goals. The following career

~

education functlons tnvolve counsefors collaborating with other educators:

3

o Help members of the teaching faculty understand and utlilze the career
development process as a basis for lnTegraTSng the concepts of career education
and academlcs

o Develop and utilize methods and procedures to help students develop Increased
sel f-awareness and an understanding of educat lonal /occupational opportunities

o Coordlnate career educatlon activities, at the bullding level, In adscope and
sequence pattern conslistent with baslic principles of career development

o Help teachers and parents provide career guldance to students

o Develop and promote a varlety of sducatlonal and communlty actlon$ and efforfs
almed at#reducing sex, race, and handlcap stereotypes

*

To help ellimlnate ]3b stereotyping, both handicapped anq.nonhandlcapped students

must be exposed to as maﬁy careec options as possible,- They need an awareness of

dlsabled adults who are successfully emp loyed In varlous occupatlons, not Just In the

lowest entry-level positions, Quallified handlicapped students must nofrﬁé”counselgg_

toward more restrictive career objectlives than other students with simllar Interests

ERIC - :
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ang ¢bllitless Care should be taken In the counse!ling of handlicapped students to avoid
<t

presenting the occupations that have usually been stereotyped as the most loglcal
carger cholces for persons with handlcaps. When all of the protectlions afforded the

handlcepped student under the law are conslidered, the secondary school counselor can

~

approach the counsellng of handicapped students In much the same manner &s wlth the
! s

counsel Ing of nonhandicapped students.

In developling a student's career .and vocatlonal goals and objec?lves, include the

vocational teacher who might have the student In the classroome Thls Individual can

provide necessary Informatlon about wvocatlonal courses, requlrements, expectatlions and
entry-level positions avallable In the community, o

The pfbducflve col laboration of the counselor and the vocatlonal educator may be
enhanced by the followlng suggestions:

o Ask for a Ilsting of skills needed by a student to compiete the course
requirements.

o Offer to suppo;f the handicapped student's Instruction through personal or
vocat lona! counselinge.

o Offer to asslst by contacting ldentifled resource and supportive service
personnel (l.e., speech therapist or Interpreter.)

o Help to find community resources elther for placement or caréer awareness
actlvitles. ] .

21
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The Individuallzed Education Program (1EP) Plan e

And Career Development

o »

It Is Important to understand that guldadcéﬂénd counsel Ing services for the
-
hand lcapped may be dellvered by a varlety of people. Some school counselors may be

surprised to learn that P.L. 94-142 does not speclfically I1st the school counselor as
one of those Indlviduals who must be present when IEPs are developed, reviewed, or

revised. The law does require that the fol lowing people be present at 1EP meetings:

o A representative of the local educaflon‘agency, other “than the student's '
teacher, who Is quallified to provide or supervise the provision of speclal

educat lon
o The student!s teacher

. o One or both of the student's parents, or a parent representative -

o The student, when appropriate

«

o OTher,IndlvlduaIs at the discretion of the parent or agency
A meeting may be held without a parent In attendance If the local school district is
unable to arrange for the attendance of a purent and has éalnfalned a record of the
) attempts to arragge a mutual ly agreed upon time and place for the meeting.

Even though the law does not specl fy that counselors be Involved in the IEP

, process, the reality Is that many counselors are beling-called upon to provide a varlety

of services llnking career development to 1EP development, Including vocational .
®
Q 18 \\
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assessment, career awareness and exploration guldanceg activities, educatlonal and job
placement support, and personal and soci | Counsellng services. In addlitlon, the

counselor can provide valuable Input so that the IEP adequately retlects approprlate

~ .

career and vocatlonal goals and describes the extent to which the student Is %o
participate In regular vocatlonatl educatlon programs. Counselors should consider the .

tol lowlng questlons as the IEP Is belng formulated:

o Does the IEP approprlately reflect the handicapped student!s career goais, and

bi
objectlves? y;
// N
o What career and vocatlional assessment's are used to determline the career
competencies, goals and objectives? _ .

o Is there any evldence In the student's record or IEP that Indicates competencles
previously galned In the career educatlon, prevocational, or vocatlonal
experlences?

&
o |f the handlcapped student Is enrolled In vocatlonal classes or in @ vocational

technlcal school, |s there evidence that tne necessary support services are
being .provided?

o If the handlicapped student Is In a separate vocatlonal class, Is It because the
mature or severity of the handicap prohibits the student!s participation In a
regular vocatlonal class, or Is It because the vocatlonal facilitles ‘n which
the Instruction-should be provided are Inaccessible?

o 1f the class Is M"separate," are the*beneflits comparable to those of the
nonhand Icapped students?

o s the handlcapped student Invited to or Included In extracurricular activities?

19 2
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Additional Career Development Conslderations

-

In addltlon to those Items Involved In the development of the IEP, the student's

LY

<

caeer development educatlion should consider the fol lowing: s

' o Handicapped students may have had fewer wor k-related and §ocla| exper | ences
than nonhandicapped student, therefore, they need to have experlences both
Inside and outside the school In as reaklstic as possible work settingse.

1
o One of the ultimate career development goals of career awareness, &areer
exploratlon, and tralning programs should be to utilize as much of the
potenttal of the Indlividual as possible In the most sultable occupation.
\
There are several professlonals In the school who will assume some of the tasks

\

related to the personal adJusTménT and career development of handicapped students. For

example, skllis related to communication, computation, mobllity, self-care and personal
)

hyglene, consumer knowledge, and communlity services will be the responsiblllty of the

regular or speclal educatlion teachers. A primary role of the counselor has been to

serve as a facllitator for dissemination of such Informatlon Into the IEP plan, and -

.

subsequent ly to relevant staff members.

The Yocatlonal Information Through Computer Systems (VICS) .

An addltienal Informatjon resource avallable to.counselors Is 2 cqmpu?er-asslsfed
guldance Informatlon system developed by the Dlvision of Instructional Systems of the

School District of Phlladelphla.

20 a
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o

.
VICS Is used to glve sfudents, counselors, and teachers career educat lon and

emp loypent Informatlon through remote computer terminals, which are located In

- counselling of fices, career resource cenfers, and |lbraries at the Phlladelphla high

Aruitoxt provided by Eic:

schools. VICS Is also avallable at several suburban school districts and community

csllegess The general public has access to vICS at five branches of the Free Llbrary

L3

of 2hiladelphia. -

VICS has the following objectives: -

. o-To offer current, accurate, and local career and educational Information to
stadents, counselors, teachers, and adults

\

\
\

o To asslst users Iq evaluating occupational opportunitles.in terms of thelr own
Inferests and abllJtles -

5 5

L4 13 5 P
o To keep the information In Its data banks reflective of Phlladelphia and
nat lonal labor mar ket conditlons "

o To make the retrieval of ‘Information automatlc and user operated

o To keep sfa}ls;lcs for each site that ‘Indlcate the occupational and educational
Interest patterns of lts users )

o To provide teachers wlth sources of Informatlon that will help them to gglafe
school Subjects and programs with the world of work 7

o To relleve counselors and other educators of the tedjous and time consuming
tasks of collecting, analyzing, categorizing and updating the many sources of
career and educatlonal Information. VICS Includes Informatlon on 458'/
occupat lons, 350 colleges and universitles, 2500 Philadelphla area efployers,
700 sources of flnancial ald, and 85 local trade, technlcal and business schools




——

E

the handléapped person Is greats Some of the specific problem areas which need to be v
_addressed are the followlng: . e .
vs / .
o overprotection
o dependency . ' :
o Inappropriate estimates of ablilty by self, parents, and schdol staff v

O

o To give job-bound users Informatlon about local employers\vho\offer entry level
tralning opportunities - *

-

-

o, To offer a data bank of flnanclal ald sources to users who plan o further thelr
education.. i

>

For more Informatlon about VICS, contact:

Division of Instructional Sysfems:
Instructlional Gomputar Center
Fifth and Luzerne Streets .

Philadelphia, PA 19140,

(215) 229-9422 ) N v

Counsel Ing Needs
- ) »

In the context cf an emerglng career development program for handicapped students,

the fol lowing guldanc'e and counsellng needs are of eritical Importance,

Personal-Soclal Counse!ling “ - .

®

The need for guldance and counselling related to personal/soclal development of

o "succumbling to" rather than copliny with or overcoming handlcaps.

The counselor muist prepare him/herself to address these problem areas, which are
. . 3

. . ,
unique to the handicapped student. The following suggestlons related to addressing

0 ’

. . ¢
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v

dependency and positive gelf-concept problem areas should assist the counselor.

Dependency-Related issues

° Tactfully advise students that they must learn how to graclously but flrmly ’ .
refuse of fers of help they do not 'need, and how to accept asslistance without
embarrassment, -~

o Advlse parents, teachers, and other staff regarding offers to help or not to .,
help handicapped students lg matters related to the development of an ’

_ lndependently functlonlag Individual, * .

o .Counsel wlth students whose longing for "normality" may cause them to deny
dependenfy needs. The student who refuses to wear a hearing ald, but who needs
It, may be motlvated by a fear of rejectlon by others.*

-

/ o Be aware that adjustment problems may not be entirely related to a handicap. A"
student!s refusal to admit dependency may be an attempt to assert Independence
from a2l authority flgures, wh]_ch Is & falrly common adolescent behaviore. B
» . - » . ,

. -

Develop)ng. a Posltlve Self:ConcépT

* .

o Bibllotherapy, Provide flctional and nonfictlional accounts of handicapped
. ' Indlviduals who have learned to cope with their handicapse Thls could Include
- magazine rticles, newspaper cllppings, and radlo/television. broadcasts.

o
successful In educat lonal , wor k, homemaking, and clvic activitles,
) . -¥
o Role Playlng. Replay a typlcal sltuation of rejection or fallure by a -
’ hand Icapped person (applying for a job, accomplishing a task). " Devise a néw
ending (success) and practice for a future situation. s .
P “ .
: i
¢ ] o
. * ,';’
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evaluation form,

O

- o Grg;pﬁCounsell;g, Allow participants to share thelr concerns in an atmosphere

where the counselor serves as a faclllitator rather than as an -authorlty figure
and where specific guldellnes have been developed tor confldentlallty, This
fechnlque has no content agenda and no planned sequence of toplcs.

o Extracurricular Actlvitles. Use Imagination and creativity. The question to
ask ié, where can handicapped students use thelr abilitles? Can they work on a
newspaper; a yeorbook, @ soccer-team? Can the deaf, physically handlicapped, and
mentat ly,retarded play musical Instruments? Suggest actlivitles that are not
nfor handicapped only." - .

Reporting on Vocatlonal Assessment

Fol lowing a comprehensive vocatlonal assessmeﬁf of a studewt, a report should be
prepared that reflects the state of the studentts vocational aﬁflfudes, Iinterests,

asscts, 1imitations, and speclal needs related t+o vocatjonal placement. Since the

counselor Is the one who has the most experlencé and tralining In preparling case studles

and other pupll perscnnel reports, thls task will probably Include counselor as well as

rogular.and spéclal educators worklng In a collaborative fashlon on chlld study

.
Several- 1tems should be kept in mind when preparing the assessment report:

i b
‘o Develop and use a standardized forme. It helps ensure comprehensivenes$ and can

be used for baseline data to monltor progress. *

o

o Glve concise information for defgrmlnlng the student's placement for appropriate
vocat lonal educatlon. - -

o Prepare the report wlfh full knowledge that parenfs, school persorinel, and other
IEP team members willl ‘read the reports.

<

o Avold unfounded judgments. Report In clear, oﬁjecflve style.

24
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Components on the Assessment Report . T~
~]
The assessment report should follow a standard forme Thls form should be
comprehensive and specific. The report should be written with as {ittle jargon as
¢
possible. Thils report should be understandable to all of Those‘people (lo0., parents,
- ’
1eacheE;, soclal wor kers) who are Involved In making this program a success. The
assessment report should Include the following ltems: .
‘o Readliness skills
o Speclific tralts assessed I
o Results of the varlous component of assessment such as test results, work Y
sample results, productlon records from wor kshop or prevocatlona!l actlvitles,
resuits of exploratory course fryouts, and results of vocatlonal counseling
o Speclflc problems In varlous areas of assessment
o Major assets

o Determinatlon of potentlal for, vocatlonai trainlng and
p lacement i '

‘.

Supportive servlices required to achleve vocatlonal success

o

such as medical help, psychokoglcal counseling, soclal

skil| development, academic remediation .
o Physlical modiflcations of equipment and facllilities that

are needed In the vocational tralning area

o Recommendations for follow-up services

o Recommendatlions for vocatlonal tralning and pl’acenienf

ERIC _
R
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- Job Placement and Employment Counsellng

3

Ther e are several ybbf?ovns open to handicapred students when they complete thelr
high school education, These optlons depend, for the most part, upon the extent of

thelr handicaps., They Iaclude attending a postsecondary Institution, securing a <job,

-

Tong=term sheltered employment, homebound 11ving, or acceptance Into a rehablllitatlon

€

orogram. |f ﬂ\e approprlate optlon Is to seek regular employment, the +transitlon from

school to wor k wil | require speclal counseling and guidance In the following:

.0 Job Seeking/Keeplng--teaching skllis assoclated with acquiring and retraining
a job . .- b . :
»
- o Job Development-- performing an advocacy rofe to ldent1fy potential sources of
employment and encouraging employers to hire the handlcapped

o Job Placement--findIng jobs and announcing thelir avallabllity to handicapped ;
students -

"
o

o Job Follow-Through--suﬁporﬂng further career development actlvitles after an
Individual has been employed,

N

The counselor will need to work with (counsel!) both students and employers if the

transitlon from school to work Is to be successful. The following lists glve some

suggesjr‘lons of ways and means to make thls happen.

v




The Instructlonal program Is designed to provide jmmedlate evaluatlon and
feedback after each learning experience. Speclfic, critertion-referenced
evaluation devices are used tc assess the student's progress and performance.
The operational units are self~contalned and Include all of the information
essentlal to accomplish the expected performance.

Assessment of the student's performance Is used as the primary source of
evidence for determining entry-level competency. Objective evaluations of the
student's knowledge, skills, performance, and attitudes are completed prior to
cerflf?lng that tne student Is competent to perform entry-~ievel tasks within a
glven occupatlon.

Job Placement and Follow=Up Services

Job placement and follow-up services need to be provided In order for hand!capped

students to secure and malntaln jJobs that are sultable for thelr Interests and

ablll}les. Many of the services for the handlicapped are the same as they are for the
‘ nonhandicapped, These Inciude~—
o referring students to job openlings,

o Instructing students In job~search technlques,

e taking job orders from employers and llsting jobs,

e following-up on placements of students In Jobs,
e solliclting jobs for ilstings,

| —————e&—estabITSRIng of gn-the-job follow-up procedures,




~t

Job Seeking

1 Help-.students prepare resumes and job
applilications,

Provide job search resources--want ads,
emp loyment agencles, personal
acqualntances

Teach Interviewing skllls

Provide Information on legal rights
and suggestions for combating employ~_ _
mént- discriminat lon

Suggest ways to present equipment or
physical facillity adaptatlon needs to
emp loyers

var

Present clvll sarvice opportunitles
and employment In clty, state, and
faderal agencles

Visit potentlal employers and discuss
handicapped students avallable for
emp loyment

Arranje for employers to conduct
Interviews at the school

Go with students, If necessary, to job
Interviews

Keep an organlzed file of employers that
successfully employed handlcapped
vor kers

Keep a |Ist of job openings

JOB SEEKING/JOB DEVELOPMENT

Job Development Q

Identify and develop a clearinghouse of
potentlal empioyers ~

Develop a brochure describing the school's
program for preparing.handicapped wor kers

Conduct public relations actlivities for
handicapped students through the local
media .

Help employers Identlify jobs that could be
f1lled by handlicapped wor kers

Provide professlone;l development activitles
for employers on how to communicate and
wor k with handlicapped persons

Make suggestions for adaptation of jobs,
when appropriate, for handicapped wor kers,

Asslst handicapped students with locating
jobs throughout thelr [lfespan

Provide educational Information on
retralning and advanced tralning

Serve as a "soundIng board" for job adjust-
ment problems

Provide technical asslstance to employers

who wish to purchase approprlate equipment =
for handicapped wor kers

efer students to specific job openings

ERIC
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_ SPECIFIC ROLE RESPONSIBILITIES




Speclflc Responsibllities Grld ol

- In order to assist the school personnel In accompllishing thelr tasks, the SctI‘E‘)ol
Dlstrict of Philadelphia ani the Al llance staft have developed a s;eclflc

responsibilitlies gride The grid consists of five columns. These columns prpvlde the
faculty/staf f member with descriptions of the elements necessary Tq meet handicapped
students' needs undér a given clrcumstance. The flvé column headings are 'as fol lows:

l. Inltlation of Task-=This columndpresenfs a speclfic situation to which the
faculty/staf f member needs to react.

2. Task Description=--Thls column presents the speclflic task that must be
per formed, given the situation Identifled In the flrst column.

3. Tools and Equipment==This column presents specific Items (records, tests,
assessments, standards, guldellines, etc.) that will be needed to accomplish
the tasks descr ibed In column two.

4, Personnel Interface~-Thls column assists the faculty/staff member In
ldent IfyIng those people who should be Involved directly or indirectly In
accompl ishing the task described In column two. )

5. Speclific Outcomes==This column provides the faculty/staft member wH:h. specl.
Information_that needs—to—be—obtalnegd, o a speclflic activity that should be
accomp | Ished through the task described In column two.

This grid presentation enables the féc&lfy/sfaff person to sea at a glance what

Is neéded, under what circumstances, and how to accomplish the specific taske

" ERIC
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placement of students in
need of special education

JOB TITLE_ _ School. Counselors __. \\\
~N
DEPARTMENT  School Staff _ . . o S
: Paae 1 of 3 \\\\\
nitlation of ’ -
 Task . Task Description
1. ldentification and 1. o Refer students for appropriate assess-

ment procedures

o Provide individualized program
planning

e Confer with staff, studepts, and
parents

e Serve as liaison with school staff and
community agencies

e Provide placement in least restrictive
environmént‘

o Mainstream handicapped stidents, as
appropriate -

e Facilitate due process procedures

/

2, Scheduling of CSET
eetings (two-year evalua-
tion or identification

/

2. e Serve as general facilitator of CSET
meetings

- e Assitst—imthe collection of data and

maintenance of CSET file

e Provide information about the student
and family that will enable team memsers to
perform evaluations
B e Observe students in classroom settings
to assist in the identification process

e Arrange for the testing of students

o Refer students for testing

e Arrange conference times for parénts
for the rifferent phases of the CSET process




REPORTS ‘10

School Principal‘;_gupil Personnel Services

A,
.,

N 36

CLIENTELE Students, School Staff, Parents — e —
1
" Personnel Specific ,
Tools/Equipment Interface Outcome
1. e observations |l. e CSET membters 1. Appropriate identi-
e conferences e teachers "fication of handicapped
e counseling ® school staff students in need of
o inservice e student special education
training e parent(s) . '
e principel e Effective edu-
e evaluation cational programming
personnel and placement to meet
the special needs
"_'flif’ e conferences 2. o CSET members 2, Identification ofa
e observations e principals handicapped student's
® evaluation e student priority program and
reports e parent(s) service areas, as well
' e evaluation as development of long-
personnel range and short-term
goals and objectives
for IEP implementation
"




JOB TITLE _ Schoc

ol Counselors

DEPARTMEN'Y

School Staff .

! ""Page 2 of 3 } '

/

Ititiation Q.’ .
Task

/'

(-3

Task Description

.
)

3

1. Need for communication
and understanding between
parents and school staff

3. e Provide counseling services to the .
students and parent(s) on a continuous
basis throughout the evaluation and placemeut
process

e Assist parents in obtaining community-
based services as indicated by the CSET

o Interpret CSET findings and recommenda-
tions to the student and parent(s), and
counsel them regarding the nature of the
student's programmatic needs

e Confer with parent(s) regarding
referrals to CSET, change of placement,
students class or school behavior, and
academic progress

e Explain CSET procedures to parent(s)

e Interpret school records. (Parents’
satisfaction with the comprehensiveness and
accuracy of school records can avoid adverse
relationships and ¢urtail needless outside
independent evaluations.)

4, 1£P development and
implementation

4. e Interpret evaluation procedures and
results for the development of the IEP

e Provide counseling to student and
parents, as indicated as a supportive
service on the IEP -

e Assist in the planning of curricular
modifications—consistent with a least
restrictive environment

e Disseminate occupational and vocation-

al information for career decision-making
processes. :

34




REPORTS TO _ School Principal - Pupil Personnel Services

.

CLTENTELE

Students, .School Staff, Parents

Tools/Equipment

Personnel
Interface

Specific
Outcome

L

e — o ——

vocational resource
room teacher

and objectives for
students

i

3. e conferences 3, e parent(s) 3. Increased parental
e school records e school staff ° understanding of the
e evaluation e CSET members student's stredgths and

results e agency personnel |limitations, as well as
e CSET meetings realistic expectations
e CSET recommen- for academic and

dations occupational skill

|performance

4., e conferences 4, e teachers 4, 1Identification and
e IEP e CSET implementation of
e teachers e school staff educational programming
e school staff e students to meet the long-range

- - o speciall —e ———]and short=term goals™ |




308 TITLE _ School Couns. lors

- — — 2ot Srommy, " sttt i b, - i

© /

DEPARTMENT _ School Staff
e Page e 3 of 3 -

Initiation of
Task . . Task Description

e Inform teachers about student's special
needs

e Plan articulation with feeder or -
receiver gchools
i . ; e Implement subJect and course selection

' o Make recommendations for other alter-—

native placements when the regular curriculum
1 cannot be modified to meet a student's special
) needs ™
Y e Observe the student in the classroom
settlng to help\ldentlfy student needs for

e Initiate and coordinate approprlate

¥
|
| other staff members w
!
L]

agency referrals and inquiries

e

students in the least restrictive.environment
i T e Counsel regular students for acceptance
of handicapped students

e Provide ongoing counseling and con- -
sultation to maintain and provide support

. Mainstreaming 5, e Assist in the placement of handicapped
to the mainstreamed student

~ | 35




REPORTS 10

~

School éripcipalw— Pupil Personne£:§g§yices

- e . - -

13

14

CLIENTELE _ _Students, School Staff, Parents

*

<

& -

Tools/Equipment

Personnel |
Interface

Specific
Ouitcome

.
A -4

A +
<o

P,

5. e counseling
e conferences
e meetings
e inservice
training
‘e 1EPs .

5.

e teachers ,
e school staff
e students

‘e parents

5. Placement of handi=
capped students in..the
least restrictive
environmental settings
to achiéve the goal
and objectives as |,
istated on the IEP

>
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SUMMARY,

-

Counselor Involvement In provlding sducational opportunitles for handicapped

students_.Is essentlal to the student's success. bounselors are Involved In evaluatlon,

|
.

—’-program‘phmrfng', ‘tareer guldance, Job placement, procedural sateguards, parent —
tralning, and e;myrlad of other activities, as well as provlding personal counseling to
students and thelr famiiles, "
The counselor must be tamillar with the optlons that are avallable to the sTudenf.
In school and In the community. The counselor!s knowledge of faclilitles and services
open to the handlcapped student will help brTdge the gap between home, .school, and the K
wor Id of wor k. As the counselor assists the student In developing skills In a career
thet will have employmer;f opportunltles, the cqunsel::r can‘also help the potentlial
amnloyer recognize the abliiitles of the handicapped student, The formal Tesﬂ‘ng as
woll as computerized !nformatlon systems available fo the counselor give the student a
better chance for success.
The speciflc role respor::lblllf‘les grids wll! enable counselors to have a ready

’reference to Informatlion on activitles that will make thelr Involvement In the

educatlon of handicapped students more successful. ——r—

z ’ i
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APPENDIX: STAFF DEVELOPMENT NEEDS
ASSESSMENT QUESTIONNAIRE
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‘G.ncr.I%Knowlédge: As a School Counselor, you need to know about special

cducatjsn policies, characteristics of exceptional children, their problems,
[vg

and

the concerns of people who relate to them. You also need to know about

v —program-options.—available-services, and-the-techniques to-use-with-peop

O

communicate with them.

A.

ERIC

Aruitoxt provided by Eic:

You need to know the School District of Philadelphia's policies and pro-~
ceduras (emanating from federal and state regulations) regarding the

evaluation, piacement and education of exceptional children.

Do you need staff development to understand the policies or procedures

BN -
Pl

‘ concerning:

Pre-evaluation of children?
Evatuation of children?
I1.E.P. development and implementation?
Confidentiality of pupil records?

Procedural safeguards for pupiis and parents?

’

You need to know the nature and characteristics of pupils who are in need

of Special Education.

‘0o you need staff development to learn about pupiis who are;

6.
7.
8.
9.
10.

Physically/sensorily impaired?
Socially/emotionaily disturbed?
Learning disabled?

Mentally retarded?

Mentally Gifted?

You need to be familiar with the educational implications (inciuding curricular,

instructional, and behavioral) for exceptional children as wel! as which

alternatives will be most responsive and supportive to a gliven child.

Do you,need staff deveiopment concerning:

12.

13.

within various exceptionallties?

A curriculum or curricuiar adaptations best suited to learning needs
of children within 'various exceptionalities?
th 4

Instructional strategies best suited to learning needs of children

<

Sehavioral management and social support strategies best sulted to
particular children's social and emotional needs?

-
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9. | You need to be able to understand the meaning and educational implications

-of reports. other‘s‘pé?:i—arl‘ius;s provide to you about children. -

Do you need staff development in understanding:

M The—educational—implications—ofpsychologicat; medicat—and-other————
diagnostic reports?

E. |You need to know the special problems exceptional chiidren may experience

. Do you need staff development to learn.of the kinds of problems

e

in various environments. ) > -

experienced by exceptional chiidren in the:
|
|

15. Home? A
16. School?
17. Community?

- 18. Work setting?

7. | You need to know the concerns of various people who are associated with

exceptional children or who must interact with them.

Do you need staff development to learn the common concerns of:

19. The parents of exceptional chiidren?
20. The school staff regarding exceptional children?
21. Other school pupils regarding exceptional children?

5. ] You need to know the program options and supportive services available to

ounils and their parents. ’

Do you need staff development to learn of the:

22. Special education program options related to the heirarchy of the
least restrictive environment?

23. Supportive services available from the School District (local and
central) and resource centers, and how to zccass them? -
|

24, Public and private community services available to exceptional
pupils and their parents, and how to access them?

|
|

25. The purposes of various professional educational organizatlons = . . - -
and advocacy groups? |

26. The réles and responsibilities of special education and supportive
services persons of the School District?

N 44
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H. | You need to know the confeféncing (communicating, collaborating) techniques

which are best suited to working with various people.

Do you need staff development to learn these techniques for interacting

with:

o

27. Exceptional pupils?
28. Parents of exceptional pupils?

//// 29. Paraprofessionals?

30. Professionals?

- 1. [You need to know the influences of different linguistic and cultural back-

grounds on children..

Do you heed staff development to learn how these differences might
necessitate: e

31. Using different assessment devices?

32, Recommending different placements for except:onal children?

.33. Developing different educational programs to meet the needs of
linguistically and culturally different children?

11. Role Responsibilities: As a School Counselor, you are or may be responsible for )
counseling exceptional pupils, advising parents, explaining procedures, and

participating in CSET and related activities.

A.| You need to be able to counsel pupils through their CSET process or after-

wards in accordance with their | E.P,

Do you need staff development in relationship to special education in
order to:

34. Provide counseling services to exceptional pupils @and their parents
throughout the evaluation and placement process.

© 35, Counsel pupils in accordance with the |.E.P.?7
36. Piovide career and job counseling to exceptional pupils?

B. | You need to be able to-explain—to—rparents about their exceptional child,

e

where they might obtain assistance, or what they themselves may do to help

the child.

Do you need staff development to help you communicate to parents:
37. About the nature of their child's exceptionality? n
- 45
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- 38.

, B /

The legal rights of the exceptional child and of the parents?

How to access public and private community agencies for further
help?

The éinds of problems the child may have due to. inappropriate

45,
46,

parentalexpectations?

How to observe and report on their child's development?
bl

The meaning of formal and informal assessment data?
Ways to adapt the home environment to the needs of the child?

Techniques and strategies to use to improve their communication
with the child? -

- -

Strategies to help them manage their child's behavior?

How to deal with the problems resulting from their over or under
protectiveness? ’

. . [You need to be able to participate fully in the multidisciplinary approach

.tc educational assessment and programming (and serve as the general team

facilitator or act as co-chairperson when directed by the principal).

Do you need staff development in:

47.
43,
49.

50.
51.
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Referring a pupil thought to be exceptional?
Participating in (or co-chairing) a Pre-CSET meeting? -~

Gathering family data (case or developmental) in reference to the
child's potential exceptionality or possible placement?

Participating in (or co-chairing) a CSET meeting?

Asslstihg in the collation of data and maintaining a CSET file?
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ANNOTATED B1BLIOGRAPHY



5

Entries In thls blbljography were collected and catalogued for use by gounselors
a the Philadelphia School Districts . The objectives are to provide asslistance R

-

L]
o In-the ldentliflication of maTer\lyaIs to be utlilized for both
general curriculum.and speclallzed programs;

- \ »

;o “locating materlals that present procedures and methods for

serving both speclal educatlion and, vocaﬂonal educatlon ”?
Entrles In this bibllography were ldenﬂfled through Ilterature
searches of the Educational Resour ces Informaﬂon LCenter (ERIC)
Clear inghouse which conslsts of - \ .
o articles from over 700 journats )ndex_ed, by the Current Index
to Journals in Education (CIJE) and oy |
o research reoorts, papers, blbllographlies, and books indexed’ .

by -Resodrces In Education, (RIE) ) “
Insofar as possible, each catalog en‘h’y glves the title, developing Inst1futlon or
avthor with.address, date, nunber of pages, and price. An abstract fol lows which Is
drawn In most cases alrectly “trom the ERIC entry, Entrles with an "BD" number lncluded |
may be obtalned In microfiche (MF) or hard copy (HC) from the ERIC Document |
Reprcduct lon Service, Leasco Information Products, 4827 Rugby Avenue, Bethesda, |

Maryland, 20014,
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EJ213777 CES09010

Enabling the Disabled through Career Counsellng.
Bowe, Frank; Razeghl, Jane Ann
VocEd, v54 n7 p44-47 Oct 1979 ~
Reprint: UMI l ’
Language: Engliish
Document Type: JOURNAL ARTICLE (080);
POSITION PAPER (120) . . ‘

“'stusses the expanding opportunities avallable To handicapped students and the
c~engling role of aducators and adminlstrators as they strive to provide equal
cz2ortunity In all areas of vocatlional education. Suggested technligues for developing
2" ndlvidualized educatlion program are glven, (LRA)

EJ215672 CG517240 .

Career Educatlion for the Handlicapped: A Psychosoclal Impact,

Beéno, Allan L.; Zachmanoglou, M. Alex

Vocatlional Guldance Quarterly, v28 ni p44-47 Sep 1979

Reprint: UMI

Language: Engllish .

- Document Type: JOURNAL ARTICLE (080); REVIEW LITERATURE (070) .
sasic facts concerning the characterlistics of handicapped Individuals and
"nstructlonal conslderatlions are discussed as they relate. to flve psychosoclal
--'73nents of career educatlon. Career educatlon Is designed to help all Individuals
ar¢ Is 8 focus on the total person, and whether handlcapped or not, full conslideratlion
's made of comblaed att-ihuwtac, (Author /SEF)
’
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EDI53044 08 CEO015750 ]
Malnstreaming Handlcapped Students Info the Regutar Classroom.
Schwartz, Stuart E, -

Florida Unlv., Galnesville, Coll. of Educatlion.
«7197. 21 p.; Shotographs throughout booklst may not

reproduce well for related documents see CEQI5 749-754,
Sponsoring Agency: Offlce of Education (DHEW),

Washington, D,C, .

Bureau No.: 498AH60166 .
Grant No.: G007604050
EORS Prlce - MFO1/PCO1 Plus Postage.
Language: Engllish !
Document Type: CLASSROOM MATERIAL (050)
Journal Announcement: .RIESEP78
One of flve booklets des!gn95 to help vocatlional educatlon teachers and
adminlstrators relate more ef fectlively to handlcapped students In thelr classrooms,
this booklet suggests fhat the outcomes of handicapped puplls who are Integrated or
mainstreamed Into the regular vocational education program differ only silghtly from
those of nonhandlcapped lndl&Jduals.A"Iopics_dlscussed Include the followlng: a brlef
nistory of the development of the rlght of handlcapped students to an appropriate’
education, the vocatlonal Amendments of 1968, the Education for All Children Act
- ~—-{(2ubllc Law. 94-142), Tlfle,ﬁl of Publlc Law 94-482 (to Improve guldance In vocational
education programs), the Rehabilitation Act of 1973, educational responsibility,
normalizing and rlsk-taking, and 2 conceptual model of malnstreaming., A self-test Is
included for pre- and post-test evaluation. (TA) -
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ED153046 08  GEO15752

Evaluation and Placement '
Schwartz, Stuart E.
3 Florlda Unlv., Galnesviile, Coll, of Educatlon. ~
47197, 22 po; Photographs thrcughout booklet may not
* reproduce wel {;
Far related documents see CE 015 749-754.
Sponsoring Agency: Offlce of Educatlon (DHEW),
Wash Ington, D.Cs -
Bureau Mo,: 498AH60166
Grant Ho.: 6007604050
EDRS Price - MFO1/PCO! Plus Postage,
Language: Engllsh
Document Type: CLASSROOM MATERIAL (050)
Journal Announcement: RIESEP78
Jne of flve booklets deslgned to help vocatlonal educatlon teachers and .
a“=inlstrators relate more ef fectively to handlcapped students In thelr classrooms,
--*s booklet discusses the role of medical, soclal, educatlonal, and psychologlcal
~ectsln estlmating a handlcapped student!s potential and In desligning an appropriate
.ccational program. Speclflc toplcs dlscussed Include the followlng: work evaluatlon
u crograms, work evaluatlon systems, work exper lence programs, wor k exparlence settings,
azv'sory commlttee, and advlsory counclil. A self-test 1s Included for pre- and

: ~o9sttest evaluatlion, (TA)
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EDIB5478 CGO14376 ~

Exemplary Vocatlonal Gulidance Projects in virginla, 1979-80 Project
Abs*rac?s. e . -

Hohenshil, Thomas H,; Maddy, Carolyn

Virginla Polytechnic Inst. and State Unlv., Slackburg, Dept, of Education,
1980 47 p. '

Sponsoring Agency: Virginla State Dept. of Educat lon, Richmond, DIlv of
Vocatlonal Educatlon

EDRS Price - MFQ1/PCO2 Plus Postage.

Language: Engl!sh

Document Type: GENERAL REFERENCE (130); PROJECT DESCRIPTION (141).

Geographic Source: U.S./Virginia

Journal Announcement: RIESEP80

Thirty exemplary vocatlonal guldance and counsellng projects funded In Virginla

through Title 11 (Vocatlonal Education) are describeds Ten of the projects were
designed to increase sex equlty In vocational guldance, counseling and education
programs, Eleven were designed to encourage business/guldance exchange of personnel
andinformation, The remalnder were developed to Increase vocational gulidance and
counsel Ing services for the handlcapped. Each summary Includes the projectts — - ot
object ives, methodology, and the name, address, phone number and Institutlional
atfiljatlon of the the project director, (JAC)

\
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ED149188 08  CE014697 )
Vocat lonal Education for the Handlicapped: A Revlew
Review, Information Serlies No. 119, /
Hull, Marc E.
Ohlo State Unlv., Columbus, ERIC Clearinghouse on Career Education.
1977 67 p. .
SponsorIng Agency: Natlonal Inst, of Education (DHEW), Washlington, .
D.C. "
Contract No.: 400-76-0122;
Avallable from: Natlonal Center for Research In Yocatlonal Education
Publ Icat Jons, Ohlo State Unlversity, 1960 Kenny Road, Columbus, Ohlo
43210
(IN 119, $5.10, quantity and serles discounts avallable). -
EDRS Price - MFO1/PC03 Plus Postage. -
Language: English
Document Type: BIBLIOGRAPHY (131) "
Journal Announcement: RIEJUN78
A review and synthesis of programming and techniques, useful In providing vocational

T aducat fon to handlcapped secondary and postsecondary school students Is presented In,
tals Information analysis paper. Information and Insights are given so that vocational
administrators and supervisors can assess thelr efforts to provide equal opportunities
for the handlcapped to participate fully In all facets of vocational education
Including youth organlzatlions, cooperative vocational education, vocational gulidance
secvices, and consumer education. Also, practical suggestions are Included for
of fectIvely . accommodat Ing handlcapped students through both regular and speclal
Instructlonal arrangements. Speclflic toplcs discussed Include the following: .
ratlonale for the participation of the handlcapped in vocational educatlon, barriers to
participation, Impact of legistatlom, ldentlfying the handicapped, developling
appropriate program alternatives for serving the handlcapped, prevocational educatlon,
role of vocatlional education In comprehensive secondary programming for the
academlcal ly handlcapped, need for Interagency cooperation, currliculum and
Instructlonal materlals to assist In vocatlonal training, peréonnel preparation,
evaluation of students and programs, and professional organizations, The concluslon Is
made that emphasls of the future must be one of equal access and maximum accommodat ion,
The appendix contains descriptions of Information systems on the handicapped. (TA)
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ED179570 TMO09850
~ Correlation of School Instructional Materials to the Social and
Prevocat lonal Information Battery.
Texas Education Agency, Austln, Learning-Resource Center.
May 1979 62 p.
EDRS Price ~ MFO1/PCO3 Plus Postage.
Language: Engllish ¢
Document Type: TEACHING GUIDE (052); BIBLIOGRAPHY (131},
Geographlc Source: U.S /Texas
Journal Asnouncement: RIEAPRSO
Government: State
Selected curricula and Instructional resources are correlated to Items withln eacn
subtest of the Soclal and Prevocational rinformatlon Battery (SPIB). SPIB tests
Inciude: purchasing hablts; budgeting; banklng; job-related behavior job search skills;
hore management; health care; hygiene and grooming; and functional sign reading. The
selactlons are representative of materjals avallable commerclially to train handicapped
students and are Intended as guldellines In developing *Individuallzed Education
Programs (IEP), The Information Is contalined In three columns: (!} the name of the
SP18 subtest and related Items; (2) names of currlcula related to the fesf items; and

ERI

Aruitoxt provided by Eic:

(3) Instructlonal resources which pertaln to a subskiil in The Test area. 1he col umns
for currlcula and-resources are not Interrelated but each Is relevant to the test area.
Blibllographic Information on the curricula and publlishers! addresses are appended.

(MR)
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'EDI53045 08  CEOI575,

A System of Management.

Swartz, Stuart E.

Florida Unive, Galinesvilles Coll. of Education.

«7197 17 pes; Photographs throughout booktet may not reproduce

wall; For related documents see CE 015 749-754,

Sponsor Ing Agency: Offlce of Educatlon (DHEW), Washington, D.C.

Bureau No.: (007604050 '

EDRS Prlce - MFO1/PCOl Plus Postage.

Language: Engllsh

Document Type: CLASSROOM MATERIAL (050)

Journal Announcement: RIESEP78 .
One of flve booklets designed to help vocational education teachers and
administrators relate more ef fectively to handicapped students In thelr classrooms,
this booklet focuses on educational managemeﬁf as a plan for responsibliity which
requlres Interlocking relatlonships between several agencles to do Its job.
Declslon-making Iimits and how Interactlons between d!fferent g-oups affecting
management are discussed to give educators an understanding of how to work with
management to glve handlcapped students the education they deserve and are entltled to
oy law. Speclflc toplcs discussed Include the followlng: agencles responsible for
rmanagement (federal, state, local, school center), designing an Indlividuallzed
educatlional plan, an Indlividualized educational plan staffing, funding formula, and
program evaluatlons. A self-test }s Included for pre~ and post-test evaluation. (TA)
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ED 174835  CE022467 i
Supporflve Servlces for Speclal Needs Students in Malns?reamed Vocatlonal

v

Programs. Flnal Reporf. |
National Evaluation Systems, Inc , Amherst, Mass., \
Apr 1979 18 p.; For a related document see CE 022 468, \'
Sponsor Ing Agency: West Virginia State Dept. of Educaflon, Char leston.
Bureau of Vocatlonal, Technical, and Adult Educatlon. \

EDRS Price - MFO1/PCO1 Plus Postage,
Uanguage: English . \ .
Document Type: PROJECT DESCRIPTION (141); TEST, QUESTIONNAfvE (160}
Geographlic Source: U.S./Mest Virginla.
Journal Announcement: RIEJANBO = -
Government: State !

A project was desligned to develop guldelines which would glve dlrec*ion to local
school personnel in the Implementatlon of supportive services for the special needs
populatlon participating In regular vocatlonal educatlon programs, Foilowlng a
|iterature search, telephone interview instruments were developed and administered to
school administration and support personnel within selected West Virgin]a malnstreamed
vocat jonal programse The purpose of the Interviews was to determlne suSporTive
services provided as well as those needed among the programs and to Xdeﬁflfy problems
and needed Improvements In those services élready being provided. Findings were
reviewed by a task force of dest virglinla vocational schogl speclallsts from across the
state and a prelimlnary content outlline was drafted: (1}) vocational evaluation/
remediation, (2) Instructlonal support services, (3) guldance and cdunselling services,
(4) job placement/fol fow-up services, and (5) speclal support services. The task force
also revliewed the full working outllne and the final draft. (The Interview Instruments
for support personnel and admlnlstrators are appended, The product, "SuprrTive
Services for Speclal Needs 3tudents In Regular Vocatlonal Programs," Is ava}lable

separately--see note) (LRA)

!

.

4

ERIC

Aruitoxt provided by Eic:




ED174€36  CE022468
Supportive Services for Speclal Needs Students In Malnstreamed .
vocat jonal Education Programs: Guidelines for Implementation.
National Evaluation SysTems,'Inc., Amherst, Mass.
Apr 1979 73 p.: For a related document see CE 022 467
Sponsoring Agency: West Virginla State Dept. of Education, Char leston. .
Bursau of Vocatlonal, Technical, and Adult Education. |
2DRS Price -~ MF01/PCO3 Plus Posfage.
Language: English
Document Type: NON-ULASSROOM MATERIAL (055)
Gwwac%ww:UﬁJWﬂWhmMa
Journal Announcement: RIEJANSO
Sovernment: State
lesigned for vocatlonal Instructors and local school administrative personnel, these
T gu!dellnes suggest ways for Improving the vocational education of malnstreamed speclal
qeeds students by providing supportive services to best meet visual ly handicapped,
ortnopedical iy Impalred, serlously emotlionally disturbed, or Iearnlng disabled). The
tirst of s!x sectlons dlscusses the ldentification of and prescrlpflon for students ,
w.th speclal needs. Sectlon 2 relates Instructional supportive- services -and the-role—-
o +he vocational Instructor. The third section expands upon the relatlonship of
gs:dance and counsellng services and the role of the vocatlonal Instructor. Section 4
discusses the ldentIflcation of job opportunities, job placement, and fol low=up
services and tne role of the vocational Instructor. The fifth section descr I bes
cor~ective and cther supportive services designed specifically for those students with
phys:cal related problems and supportive services avallable outside the local school.
The final sectlon describes funding provislions for excess costs Involved In providing
supportive services for speclal needs students In regular vocational education
orograms. A sghple I1sting of out-of-school support agencles providing support to
persons with disabliitles Is glven._ (LRA) :
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Benjamin, L., and Walz, G, Counsellng exceptional people. Ann Arbor, Michligan. E£E° °

CounselIng and Personnel Services Clear Inghouse, 1980.

The first six chapters of this Book deal with counseling technlques that are
approprlate for students who are mental ly retarded, learning disabled, emotion2”’
disturbed, hearing Impaired, visually handlcapped, or glfted, Although the
focus Is primarily on the school setting, many of the approaches described ar e
sultable for adults.as_well. Chapter_seven.descrlbes ways to help handlcapped
Individuals cope with Thelr sexual neads. Chapter elght offers 106 practical
suggestlons for counselors which cover 14 problem areas commonly encounteced ir
educat ional seTTIngs. [The final chapter presents a developmental model of
consultatlon that will help counselors to offer consultant services fo other
Individuals Involved In the educatlon of exceptlonal persons,

-

3olton, B, (Ed.). Handbook of measurement and evaluation In rehablliration.
Saltimore, Maryland: " University Park Press, 1976.

Seventeen éhapfers In thls edited volume were prepared by experts In.

psychometrics, clinical assessment, and counselor educatlon' each aéslgne o
cover a dlfferent aspect of psychologlcal measuremenf as applied In the evaluz
of disabled cilents. There ls a chapter on outcome measurement and ¢ne on

]

s~

assessment of counselor performance.

3roulllet, F.B. Competency-based model for the handlcapped: Adult llving skills anc
vocatlonal preparation. Olympla, WA: Office of the State Superintendent of

Public Instructlon, 1978,

This manua! praesents the phllosophy and development of a'compefency-based mode’
Occupatlon Preparation Gulde for preschool up to age twenty~one., The gulde
Includes sectlions on the fileld~test program, the prerequisite skill Inventory,
assessment, task analysls, Independent llving and employment skills, and referral
agencles. The key to thls program Is the determinatlon of the essentjal skills
needed- for employment and independent |lving.

-
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Tarpenter, ReLes Colloqulum serles on career educatlon for ha}\dlcappod adolescents,

1977. West Lafayettes Department of Educatlon, Purdue l)qlvorslfy, 1977,

This col lectlon of presentatlons represents one part of whaf\\ls felt to be a
Jnlque thrust at dlssemlnatlon of the most recent thinking regarding career
education for handicapped adolescents. Each selection In thls monograph Is the’
test of a videotape presentatlon shown through the Indlana Hlgher Educatlon .
Telecommunlcation System ({HETS)s Thls second serles was deslgned as a sequel to-
the flrst (Blackburn 1976}, which establlshed the foundatlon of career educatlon
relatlve to adolescentsd with handlcapplng conditlonse Thls serles, beglins wlth
the sequence of steps that follows from the base (l.e., classroom practlices,
counsel Ing and evaluatlon, jo\> placement, and tralnlng on=-the=jobe)

El

.

Zrz55, AeAe (Ede)e Vocatlonal Instructlon. Arilngton, Virginla: The Amerlcan

(ocatlonal Assoclatlon, !nc., 1980. .

v

\
Thls Is the most recent yearbook of the Amerlcan Vocatlonal Assoclatlons Though

1% was wirl¥tén flrs¥ and for énosT foi téachers, thé book contalhs much 1”rff6“rﬁ&‘1‘T6n~"

of value to other professionals with an Interest In designing and dellvering

top-quallty educatlon to vocatlonal students. The contrlbutlons of voeaﬂonel"t—-'“’

adminlstrators, supervlsors, guldance counselors, medla speclallsts and teacher |

educators to a lively and productlve learnlng environment are dlscussed In defall\,\

~*skson, R«C., and Wentllng, TeL. Measurlng student growth: Technlques and

. procedures for occupatlonal educatlon. Boston: Allyn and Bacon, 1376,

This it a comprehens]ve textbook on measurement applled to .ccupational educatlon,

A balanced and updated freatment Is glven to: general measurement conslderatlons, .

teacher made Instruments, standardlzed Insiruments, and obtalning and uslng
measurement Informatlon. The authors mske 2ppllcations of each ldea and each
method to some aspect of occupatlonal educatlon wlth the Intentlon of Improving
the measurement and testlng prio.:iedures wlthln occupational programs. ICurrent and
future occupational Instructors, counselors, and adminlstrators are its Intended
audlence.
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foster, J.C., Szoks, C.O., Kaplisovsky, P.M. and Kriger, LS Guldance counselling, and

support services for hlgh school students with physical disabllitles, Cambrldgs,

Massachusetts: Technlcal Educatlon Research Centers, Inc., 1978.

\

|
LT

This extenslve work offers}speglflc Information needed by counselors deallng wi
high school students who have visual, hearing, orthopedic, neuromuscular,
epllepsy, or chronic health handlcaps. Topics Include: 1) an overview of physlica’
disabilitles; 2) coordinating delivery of services; 3) personal adjustment; 4[
educatlonal planning; 5) céreer development and guldance; §) vocatlonal
assessmént; 7) psychometric testing; 8) job platement; and 9) parént lnvolvem?nT.

A llsting of natlonal and state resources Is also Included. '
|
| -

Soldman, L. Usling tests In coudsellng (2nd ed,). “New Yor ki App leton~Century-Crofts,
T .

\

1971, ? - -

Goldman presents a deTa!1ed}and loglcal approach td the utilizatlon of tests by
counselors. Research flndlhgs are Incorporated throyghout, but the book s
wrltten for use by the practitioner,

O - -

Pa;nlcky, JeoJs, and Presnall, DM, Interest lnventor]es and the retarded.

Rehabi!ltation Counsellng Bulletin, December |976) pp. |18-128.
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ThTs artlicle discusses two measures designed to assess the vocational lnfbreéfs of
retarded ngple: The Yocatlonal Interest and Sophlstlicatlion Assessment (VISA) ar:
the Readlng-Free Vocatlonal Interest Inventory (RFIl,)
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2 U.5% Department

dest-virginia College of Graduate Studles, Deparjmpnf of Speclal Education; West

”

{
of Health, Educatlon, and We|fare, Resurge '79: Manual
for Identifyling, classifying, and serving the disadvantaged and handi-
capped under the vocatlional education amendments of 1976 (P.L. 94-482) . !
Washington, D.C.: U.S.~90parfmenf of Health, Education and Welfare,

1979,

The purpose “of fhls‘publlcaflon is to provlide resource Information for state staf f
in planning, Implementing and evajuaflng programs and services for 'students with
speclal needs, The document Is also designed to serve as a basis for
compaflbllffy In reporting enrol Iments and gther pertinent Information about
.vocatlional educatlion programs for special needs students,

>

Virginia Department of Education Bureau of Vocational, Technical ‘and Adult
gducat lon; Blvislon of Speclal Educat fon and Student Support Sysfems. Expanding
options for handlcapped persons recelving vocationa! education, Montgomery, WV:
West Virginia Tralining Institute, June 1976, .

. i - )

This guideline Is Intended to sflmulafe'change in vocational educatlon for
sfudgnfs at the secondary level who have spegdaf educational needs, It Is =
addressed to adminlsirators, teachers, ccunsejors, parents, unfyerslfy personnel,
fundling agenéles, and others who are responsible for planning and implementing
vocational educatlon for secondary speclal needs students at the national, state
and focal levels., The guldeline contalns four sectlons: 'opefaflonal Issues,
student Issues, training Issues, and work lsaues.
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